The aim of this present study was to find out the factors behind anxiety about learning Arabic language among the students of two language centers in Dhaka, Bangladesh. This study focused on anxiety during the learning process. A descriptive survey research design was employed for this study. A questionnaire was distributed to 150 students for collecting the required data using purposive sampling technique. Collected data were analyzed by using percentages and chi-square at 0.05 alpha levels. The results of the study found out that personal barrier, knowledge source barriers, human resource barriers and technical barriers are the reasons for the anxiety. The study concluded that anxiety has a vital effect on students' learning of Arabic language. The findings suggested some strategies in order to overcome all the anxiety-provoking barriers to learning language.
Introduction
In learning a new language, learners usually feel anxiety due to lack of familiarity with that language. It is a serious problem because it keeps learners away from achieving the ultimate goal. According to Masoud (2011) this anxiety first comes from the individual learners' self-related cognitions, new vocabulary memorization and the different culture associated with the new language. Anxiety in learning foreign language is one of the exciting issues that negatively affect students' perceptions when they want to learn a language. Language learning anxiety is accompanied by feelings of fear, tension, shyness and uncertainty.
Anxiety is an outcome of poor control of the language the student is trying to learn. Learners experience this problem due to linguistic difficulties in practicing the target language. However, Yahya (2013) argued that in a social context anxiety may occur due to external factors like diverse social and cultural surroundings and the atmosphere where language learning takes place.
to express ideas due to limited vocabulary or using the wrong word or grammatical mistakes. Other examples include poor understanding of input such as listening and producing the output like conversation. Liu (2006) studied anxiety among the language learners during their English language classes. He found that limited word-stock, minimum self-confidence, lack of practice, fear of making mistakes, grammatical error, less proficiency, pronunciation problems, poor expressive capacity etc. are the causes of language learning anxiety. Zadeh (2012) found that female students are more likely to be anxious than males because their introverted behavior made them feel shy to speak a second language. Most of the factors of Liu's study were also found in Yahya's (2013) study 104 students at the Arab American University in Palestine, Aludwil's (2014) study of 79 female EFL students in Saudi Arabia and in the study of Awan et al. (2010) . In addition, cultural components are among the reasons for anxiety identified by native Cantonese speakers when learning Mandarin. As a result, the study recommended special accommodation for them to overcome this anxiety in learning the second language (Yan and Horwitz, 2008) . These all are the most affective barriers, so, the questionnaire of this study was design by using these barriers to examine the anxiety and to determine the reasons for anxiety among students of two private language centers in Dhaka, Bangladesh. This was aimed at answering the following research questions.
Research Questions
In order to guide this study, the following three questions were designed:
1. What are the personal barriers responsible for anxiety when students learn the Arabic language? 2. What are the knowledge resource barriers faced by students when learning the Arabic language? 3. What are the human resource barriers responsible for anxiety when students learn the Arabic language? 4. What are the technical barriers faced by students when learning the Arabic language?
Objectives of the Study
The objectives of this paper are to: 1. Examine the anxiety faced by the language learners 2. Identify the anxiety faced by the language learners 3. Determine the reasons for anxiety when learning the Arabic language 4. Find out the barriers responsible for anxiety
Methodology
A descriptive survey research design is employed for this current study. A questionnaire was distributed to the targeted population for collecting the required data. The questionnaire was divided into five sections: collecting background information, asking about personal barriers, knowledge source barriers, human resource barriers and finally technical barriers. Around 150 respondents were selected from two language centers located in Dhaka, capital city of Bangladesh. These two language centers were chosen because of students' availability and easy communication. 120 respondents out of 150 (80%) completed and returned the survey questionnaires. A purposive sampling technique was adopted due to the insufficient sample size. The survey questionnaires were distributed by hand to the respondents.
Validity and Reliability of the Instrument
For the validity of the instrument, researchers requested experts in the field for their valuable comments on the questionnaire. Three pilot questionnaires were also given to the target population, whose comments were requested on the items to know if there were any ambiguous matters or words. Thus, experts and respondents provided suggestions for improvement and the researcher identified the ambiguous terms and did the correction. For reliability of the instrument, data was subsequently subjected to a chi-square test, a result of 0.63 at alpha level of significance 0.05 was found. This indicates that the data is reliable and thus further analysis can be done.
Data Analysis
Collected data were analyzed through using percentages and a chi-square at 0.05 alpha levels to examine the anxiety and determine the reasons for anxiety of the respondents to the level of interest. 
Findings and Discussion

Summary of the findings:
This study was conducted to examine the anxiety and to determine the reasons for anxiety to learn Arabic language for the Students of selected two language centers in Dhaka, Bangladesh. Four research questions were employed to guide the study.
The findings are summarized as follows:  Students' interest level is high, so below interest are maybe not one of the reasons for anxiety  Majority of students learn Arabic language for the purpose of further higher study, good result, good job, learning new language and for more knowledge about Islamic.  Majority of respondents agreed that personal barriers have major influence to anxiety, since calculated value is higher than critical value.  Majority answered that knowledge resource barriers are partly responsible for the anxiety, because here also the calculated value is higher than the critical value.  Majority of respondents experienced that human resources barriers have the influence on learning language and contributed to anxiety.  Technical barriers are responsible for the causes of language learning anxiety, while Slow internet connection has the highest frequency with 13.4% responsibility for anxiety among the technical barriers.
Conclusion and Recommendations
The findings of the current study suggested that language anxiety can originate from problems related to learners' sense of 'self', from knowledge resources, human resources and technical resources when learning a different language. All the above-mentioned barriers have influence and responsibility for anxiety to learn the Arabic language. After reaching the conclusions stated above, the study made some recommendations for reducing the anxiety of the students about learning the Arabic language.  Considering the anxiety of the language learners, the teacher is deemed highly important in assisting them to overcome their personal barriers to achieve the intended performance goals in the target language.  Teachers should take effective strategies to solve learners' knowledge barriers. They should develop learner-centered strategies for their students through problem-solving activities, regular mock tests and conversation among the students, as well as reading and writing practice to correct grammatical errors (Hashem and Abbas, 2013) .  There is a need for a strong management team and enough IT and support staff must be available.  The language centers must arrange alternative sources of power, e.g., solar energy, generator, or inverter and batteries.  Authorities must provide high-speed internet, unlimited services, sufficient computer units and enough audio-visual labs and learning equipment.
